Priel, Beatrice and Leshem, Tamar, “Self-Perceptions of First and Second Grade

    Children with Learning Disabilities.” Journal of Learning Disabilities,” 1990: 23, 

    637-642.

Article Summary

Goals

    Both developmental maturity and actual experience influence self-perception.  Therefore young children, who have less accurate judgement then older ones, tend to exhibit a “developmental positive bias,” or tendency to overrate competence.  In the current study it is hypothesized that these two factors of maturity and experience will interact in young children with learning disabilities, such that despite their low sociometric status and repeated academic failure, they will tend to have self-perceptions similar to those of  non-learning disabled peers. 

Methods

    In order to examine these issues, the authors chose 80 first and second graders, 44 of whom were learning disabled and 36 of whom were not.  The children were all native Israelis who attended different schools in an urban area.  All of the children with learning disabilities were mainstreamed.

    Several instruments were used in order to evaluate the perceptions of both the children and their teachers. Self-perception of the children was assessed with the Harter and Pike Pictorial Scale of Perceived Competence and Social Acceptance.  Use of this scale entails interviews during which the experimenter displays pictures of children which are described as either successful or failing in a variety of  situations.  The child is then asked to which child  he himself is more similar.  The scale is divided into four “domains” relating to self-perception in four different areas: physical competence, cognitive competence, peer acceptance and mother acceptance.  Comparitively, the teachers of the children were asked to rate each child in three of the areas (cognitive, physical and peer) through use of and equivalent scale, the Harter and Pikes Teacher Rating Scale. 

    Cognitive and sociometric measures were also gathered objectively.  Standardized tests were administered in math and reading, and sociometric  status was obtained by administering  sociometric tasks to classmates (who are the three classmates you are most likely to play with during break? Etc.)

Results

  A variety of statistical analyses were used in they study and they provide several significant results. These can be summarized as follows:

- Objective standardized tests in reading and math showed significant differences

     between LD and non LD children in all subject areas.  An all areas children with 

    LD had lower scores  then non LD children and these scores 

    were correlated with teachers perceptions of cognitive competence. 

- Teachers tended to rate non LD students significantly higher in cognitivecompetence and peer acceptance, but not in physical competence. children with LD tended to have significantly lower self-perceptions then non LD students in the domains of cognitive competence but not in physical competence or peer or mother acceptance. 

- Both LD and non LD children self perceptions in the cognitive competence domain were higher then their teachers evaluation. Thus children with LD had lower self-perceptions then non LD students but their perceptions were still positively biased when compared to teacher’s  evaluations.

- Though there were no differences between LD and non LD students in self perception in the peer acceptance domain, both the sociometric assessments and teacher evaluations showed LD students to be of lower sociometric status.

- Though both LD students and non LD students showed positive bias in their self-perception in the cognitive competence domain, the positive bias for LD students was greater then for non LD.  This difference was not found in the other domains.

Article Critique

    This study offers  pieces  of information which help fill in the larger puzzle of self-perception in students with learning disabilities.  The implications of the findings extend to various issues -  for instance the different emotional consequences of LD at different ages, the impact mainstreaming may have on students with learning disabilities, and finally, on the development of self-perception itself.

    The authors state that many past studies on self-perception of students with LD focused on older children.  Here they felt that studying younger children would provide a developmental perspective.  Other past studies on non LD children show that positive bias raised self-perception. Studies on children with LD have shown that experiential failures of LD students can lower self –perception.  This current study examined younger students with LD in order to see if an interaction of these two variables (positive bias and experiential failures) would be revealed. Indeed, results reveal that children with LD have self-perceptions that are higher then those of their teachers evaluations but lower then the self-perceptions of non LD students. This supports the hypothesized model of interactive effects between experiential and maturational factors. These issues have implications with treatment programs for children with LD.  Knowing at what stage of development children with LD are more likely to experience emotional difficulties is important.  Just as crucial is the fact that  LD students may be experiencing failures which are not yet impacting their mood and self-perception but which may very well be the building blocks (repeated experiences of failure) which can cause later difficulties.  Therefore, these issues should be addressed before the LD child shows symptoms of lowered self-perception. 

    Whether or not children with LD who are mainstreamed are more vulnerable to experiencing repeated failures and consequently have lower self-perceptions is also indirectly addressed here.  Though this study does not compare the self-perceptions of mainstreamed and non-mainstreamed children, it is pointed out that when considering the various educational alternatives, exposure to failure should be one of the factors taken into consideration.  It may also be extrapolated that mainstreaming at different ages will also have different consequences.

    Finally, the study also addresses the issue of self-perception of children in general.  It has been debated whether or not young children can differentiate self-perception in different domains.  Dwek and Beneson theorized that accuracy of self-perception develops at different times in different domains, specifically that that self-perception in the social domain develops before self-perception in other domains.  They  also state that when the environment gives clear feedback, accurate self-perception is expedited.  The current study showed that children do differentiate between different domains – here the children showed differing self-perceptions in different areas.  While the LD children were actually more accurate in their perceptions of cognitive competence this may have been because they received much clear feedback.

    Over all, this study shows high social validity – it addresses important issues relating directly to treatment decisions. 

